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  Creating inclusive classrooms is a crucial aspect of modern education, aiming to provide equal 

learning opportunities for all students, including those with disabilities and diverse learning needs. The 

study reviews related literature to find effective teaching strategies for an inclusive classroom. To 

accommodate varied learning styles and capacities, the research strongly emphasizes differentiated 

training. Additionally, it discusses the Universal Design for Learning (UDL) framework, which offers a 

variety of interaction, representation, and expression options to improve teaching and learning 

initiatives. The integration of assistive technology is highlighted for its role in enabling students to 

access the curriculum and participate fully in classroom activities. Furthermore, as a strategy for fostering an active 

and encouraging learning environment in the classroom, Positive Behaviour Support (PBS) is covered. The study 

emphasizes how significant it is to foster an inclusive, cooperative, and respectful classroom environment. This 

research offers a guide for teachers who are dedicated to establishing inclusive classrooms that promote the 

achievement of all students through a blend of theoretical concepts and real-world experiences. Therefore, this 

conceptual paper analyzes the importance of selecting appropriate teaching strategies to create a practical inclusive 

classroom. 
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1. INTRODUCTION 

The concept of education has undergone 
significant changes in the last several decades to 
emphasize inclusion and the value of giving all 
children equal access to education, regardless of 
their individual, physical, intellectual, social, or 
emotional circumstances. Based on the ideas of 
social justice and equality, inclusive education is a 
basic right rather than just a policy or a collection 

of procedures. The worldwide commitment to 
inclusive education is underscored by the United 
Nations Convention on the Rights of Persons with 
Disabilities (CRPD) and the Education for All (EFA) 
movement, which recognizes the necessity of 
inclusive education in offering outstanding 
education for all students. The purpose of 
inclusive education is to construct a learning 
environment where all students feel respected and 
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supported and where a variety of learning styles 
are catered through effective teaching techniques. 
The key principle of the concept is that all 
children, especially those from underrepresented 
groups and those with challenges need to attend 
the same schools and actively participate in their 
education. This method promotes a climate of 
empathy, respect, and cooperative learning that 
helps classmates as well as children with special 
needs. 

To meet the varied requirements of their 
learners and establish a learning environment that 
is supportive of everyone, educators need to be 
conversant in successful teaching strategies. This 
requires a thorough comprehension of different 
teaching strategies and skills needed to use them 
successfully. Studies suggest that inclusive 
classrooms help children with disabilities achieve 
better academic results. For example, students in 
inclusive classes exceeded students in segregated 
schools on standardized tests (McLeskey & 
Waldron, 2002). This suggests that inclusive 
education helps students with disabilities develop 
academically while simultaneously benefiting their 
peers in general education. Studies on the 
influence of inclusion on the growth of cognitive 
skills like theory of mind (ToM) have also been 
conducted. The results show that children without 
special education needs (SEN) who attend 
inclusive classrooms with SEN students acquire 
greater ToM compared to their classmates who 
attend traditional classrooms (Smogorzewska et 
al., 2020). 

 
2. REVIEW OF LITERATURE 

Many studies have been reviewed to find 
out a conceptual outline for the possible teaching 
strategies that will be more effective in creating an 
inclusive classroom environment. Establishing an 
environment in the classroom where all students 
feel appreciated, respected, and supported in their 
learning is a key component of creating an 
inclusive learning environment, regardless of their 
identities, backgrounds, or ability levels. Studies 
have repeatedly demonstrated that inclusive 
classrooms improve all students' educational 
experiences in addition to helping those with 
impairments. Developing an inclusive teaching 
style, encouraging a feeling of community among 
students, and maintaining a healthy classroom 
atmosphere are essential components of this kind 
of setting. Since their attitudes and actions 

regarding inclusion have a big impact on how 
students see and interact with one another, 
teachers are extremely important in establishing 
the tone for the classroom. As to Kershner's 
(2000) findings, educators who exhibit inclusive 
conduct by demonstrating empathy and standing 
up for the needs of every student foster a 
supportive and accepting environment. In 
addition, Booth and Ainscow (2002) stress that 
fostering a society that values diversity calls for a 
collaborative effort from educators, parents, and 
students to implement inclusive education. 

By attending to the many needs of students, 
these inclusive teaching strategies help to advance 
equity and access in the classroom. According to 
Baumeister and Leary (1995), students who feel 
welcomed are more likely to participate in their 
education and display positive social behaviours. 
Furthermore, research by Walton and Cohen 
(2007) indicates that minor actions may have a 
big influence on students' sense of wellbeing and 
sense of belonging, such praising their identities 
and contributions. Teachers may foster a 
classroom climate that is more inclusive and 
encouraging by making sure all children feel 
noticed and valued. Numerous successful teaching 
techniques that encourage inclusivity, improve 
learning results, and create a sense of belonging 
have been found through research. Through a 
comprehensive review, the following major 
strategies are identified as effective. 

 
2.1. Differentiated Instruction 

Modifying instructional strategies and 
resources to each student's unique requirements 
is known as differentiated instruction. This 
method recognizes the diversity of children's 
academic profiles, interests, and readiness levels. 
Differentiation can improve engagement and 
achievement by addressing students' individual 
needs (Tomlinson, 2001). Differentiated 
education raises student engagement and 
accomplishment (Subban, 2006). It highlights 
how important differentiation is to address the 
variety of needs of students in inclusive 
classrooms and creating a safe space where all 
students may thrive. Technology-supported 
differentiated instruction can effectively address 
the diverse needs of students, including those in 
inclusive classrooms and the program increased 
student motivation and achievement by providing 
personalized learning experiences (Renzulli & 
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Reis,2008). The results showed significant 
improvements in students' academic performance 
and positive attitudes toward learning. 
Differentiated instruction was particularly 
beneficial for students with diverse learning 
needs, highlighting its importance in inclusive 
education (Joseph et al., 2013). 

 
2.2. Universal Design for Learning (UDL) 

The UDL framework facilitates the 
construction of educational settings that are both 
successful and accessible to all students. According 
to Courey et al. (2013), UDL methods, especially 
for students with impairments, enhanced 
understanding and boosted student involvement. 
Three of UDL's guiding principles (Multiple modes 
of representation, interaction, and expression) 
ensure that teaching resources and approaches 
are useful and accessible to all. Universal Design 
for Learning (UDL) enables teachers to provide 
knowledge in several modes, including visual, 
aural, and kinaesthetic, to accommodate diverse 
learning styles. Meyer, Rose, and Gordon (2014) 
show how UDL principles improve accessibility 
and raise standards of learning for all students, 
including those with impairments that offer 
helpful advice and real-world examples. Rose and 
Meyer (2002) argue that technology enables the 
flexibility needed to meet diverse learning needs. 
Edyburn (2006) emphasizes that UDL strategies 
help create a more equitable learning environment 
for all students, including those with disabilities 
leads to improved student engagement and 
achievement. It highlights that UDL's flexible 
approach supports diverse learning needs and 
fosters a more inclusive educational environment. 
By offering a variety of platforms for 
representation, interaction, and evaluation, UDL 
principles improve accessibility and student 
participation (Capp, 2017). By addressing a 
variety of learning requirements and lowering 
participation obstacles, Hitchcock and Stahl 
(2003) discover that UDL contributes to the 
development of a more inclusive learning 
environment.  
 
2.3. Cooperative Learning 

In cooperative learning, students 
collaborate in small groups to accomplish shared 
academic objectives. This technique encourages 
communication with others, cooperation, and a 
feeling of belonging. Cooperative learning is 

particularly effective in inclusive classrooms, 
where it supports students with varying abilities 
in working together (Johnson & Johnson, 1994). 
Through peer interaction and communication, 
cooperative learning helps students develop their 
social skills and sense of community. This kind of 
engagement is essential for teaching students how 
to collaborate well with people who may have 
different skills or viewpoints in an inclusive 
classroom. Slavin (1995) conducted research 
demonstrating that cooperative learning methods 
improve academic performance and achievement. 
His studies indicated that students in cooperative 
learning environments often outperform those in 
traditional, competitive settings, particularly 
inclusive classrooms with varied learning needs. 
Cooperative learning initiatives enhance students' 
attitudes toward learning and one another, 
fostering a more welcoming and peaceful learning 
environment (Kagan,1994). 
 
2.4 Culturally Responsive Teaching 

Culturally responsive education makes 
learning more inclusive and pertinent by 
acknowledging and incorporating students' 
cultural backgrounds into the classroom. To make 
learning more effective and relevant, teachers 
must be aware of their students' cultural 
references and learning preferences. This is 
known as Culturally Responsive Teaching. By 
bridging the gap between the experiences of the 
pupils at home and at school, it aims to improve 
their engagement and academic performance. 
Students are more likely to participate and 
perform well academically when they encounter 
representations of their cultural identities in the 
curriculum (Ladson-Billings, 1995). Culturally 
responsive teaching is crucial for improving 
educational outcomes for students from diverse 
backgrounds (Gay, 2000). Multicultural education 
helps reduce achievement gaps between students 
from different racial and ethnic backgrounds by 
making the curriculum more inclusive and 
reflective of students' experiences (Banks, 2004). 

 
2.5. Positive Behaviour Support (PBS) 

An empirically supported strategy for 
enhancing student conduct in learning 
environments is called positive behaviour support, 
or PBS. The adoption of school-wide initiatives 
that provide a welcoming and inclusive 
atmosphere for all children is one of the main 



                                                                                                                                                                                                                         ISSN: 2583-7354 

© 2024                                                         Volume: 03 Issue: 09 | September -2024                                                    Page 693 

principles of PBS. Sugai and Horner's (2015) 
research demonstrates how PBS may be used to 
improve the general school atmosphere and 
reduce problem behaviours. PBS also emphasises 
how crucial it is to provide individualized support 
to students who have more sophisticated 
behavioural challenges. Functional behaviour 
assessments (FBA) are used with these children in 
order to determine the root reasons of their 
problematic behaviours. Personalized behaviour 
intervention plans (BIPs) are created to address 
specific demands and offer focused support based 
on the findings of the FBA. Research by Bradshaw 
et al. (2012) found that behaviour and academic 
performance get enhanced in schools that used 
individualized PBS interventions for students with 
high-risk behaviours. The study showed that for 
adolescents with serious behavioural issues, 
individualized therapies along with continued 
supervision and assistance might produce 
favourable results. 

In addition, PBS fosters cooperation 
between teachers, administrators, parents, and 
students to guarantee a uniform and cohesive 
approach to behaviour regulation. According to 
Horner et al. (2009), schools were more likely to 
maintain PBS practices throughout a period and 
produce long-term beneficial results when they 
had strong leadership and active participation 
from all stakeholders. 

 
2.6. Use of Assistive Technology 

A broad range of tools, software, and 
equipment that help students with physical, 
cognitive, sensory, and learning challenges meet 
their educational needs are collectively referred to 
as assistive technology. The possibility of assistive 
technology to improve communication for 
students with difficulties is one of its main 
advantages. Non-verbal students can express 
themselves and participate in class discussions 
with the use of augmentative and alternative 
communication (AAC) apparatus, such as speech-
generating gadgets and communication 
applications. Adolescents with severe speech 
difficulties who used AAC devices had far better 
social interactions and communication abilities 
(Light & McNaughton, 2012). According to the 
study, students who used AAC devices were more 
likely to strike up discussions and take part in 
collaborative tasks, which increased participation 
in the learning environment. Students who 

struggle with reading and writing can access the 
curriculum and do the tasks on their own with the 
use of tools like text-to-speech software, 
audiobooks, and graphic organizers. According to 
a study by Marino et al. (2014), dyslexic 
students' reading comprehension and fluency 
significantly improved when they utilized text-to-
speech software which also increases students' 
confidence and drive to learn in addition to 
supporting their academic achievement. 

For students with mobility challenges, it 
makes it easier for them to access the physical 
world. With the use of devices like electric 
wheelchairs, switches, and modified keyboards, 
students may move around the classroom and 
engage with the curriculum. Research by Smith 
and Kelley (2007) found that students with 
physical constraints were more independent and 
participated in class when adapted technology was 
used along with boosting their academic 
performance and level of involvement. Research 
conducted in 2006 by Alper and Raharinirina 
found that all students benefited academically and 
socially from the incorporation of AT in inclusive 
classrooms that demonstrated greater empathy 
and teamwork. 

 
3. METHODOLOGY 

This is a conceptual study, which focuses on 
the exploration and synthesis of existing theories, 
models, and research findings to develop a deeper 
understanding of effective teaching strategies for 
inclusive classrooms. The study uses a qualitative, 
non-empirical approach that relies on secondary 
data sources. The research is based on literature 
review and theoretical analysis to identify key 
concepts and strategies. The objective of the study 
is to find out some effective teaching strategies to 
cultivate an inclusive learning environment based 
on the available study results. 

 
4. RESULT AND FINDINGS 

Based on the conceptual study of effective 
teaching strategies for inclusive classrooms, 
several key findings have emerged. First, it is 
evident that differentiated instruction plays a vital 
role in addressing the diverse learning needs of 
students. This strategy makes learning more 
accessible and efficient for everyone by assisting 
students with challenges as well as those from 
diverse cultural, linguistic, and socioeconomic 
backgrounds. A remarkable finding emphasizes 
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the significance of Universal Design for Learning 
(UDL) as a framework that fosters adaptability in 
instructional strategies and resources, therefore 
appealing to the varied requirements of learners. 
The study also highlights the effectiveness of 
cooperative learning strategies, which foster a 
collaborative and supportive classroom 
environment. The value of culturally responsive 
teaching, which involves recognizing and valuing 
the cultural backgrounds of students and Positive 
Behavior Support (PBS) focusing on reinforcing 
positive behaviors and creating a supportive 
learning environment are also identifies as 
important strategies. The use of assistive 
technology is recognized as a critical component in 
supporting inclusive education. By making use of 
technological tools, educators can provide 
additional support to students with disabilities, 
enabling them to access the curriculum and 
participate fully in classroom activities. 

 

 
Fig-1: Teaching strategies for an inclusive 

classroom 
 

5. CONCLUSION 
The results of this study point out how 

important it is to use efficient teaching strategies 
to create inclusive learning environments in the 
classroom. In order to successfully meet the 
unique needs of students, it is evident that 
strategies like differentiated instruction, 
cooperative learning, positive behavior support 
(PBS), Universal Design for Learning (UDL), 
culturally sensitive teaching, and the use of 
assistive technology are essential. When put 
together, these techniques help to create learning 
environments that actively engage and embrace 
students with disabilities and other diverse 
backgrounds and skills. Moreover, the study 

highlights that professional development and 
ongoing teacher training are an essential part of 
adopting any strategy to its most efficient form. 
Educators must be equipped with the requisite 
skills, knowledge, and attitudes to address the 
academic, social, and emotional needs of all 
students. In conclusion, an integrated approach 
that goes beyond simple curriculum modification 
is needed for the successful implementation of 
inclusive education. It demands a dedication to 
establishing a learning environment where all 
students are treated with equality and respect. In 
order to accomplish these objectives and create a 
more inclusive society and better educational 
results, this study offers a conceptual framework 
that can help educators and politicians. 

 
6. FUTURE SCOPE OF THE STUDY 

The future scope of the study on efficient 
teaching techniques for inclusive classrooms is 
broad, providing a number of opportunities for 
more research and real-world implementation. A 
significant next step is the empirical validation of 
the conceptual framework with quantitative and 
qualitative research to assess how suggested 
techniques affect teacher effectiveness and 
student results. Expanding the study to include 
diverse educational contexts, such as rural and 
urban schools, and examining the role of 
continuous teacher professional development in 
fostering inclusive practices will provide deeper 
insights and practical strategies for educators 
worldwide. The integration of emerging 
technologies, such as artificial intelligence and 
adaptive learning tools, presents another 
promising area for future investigation. The 
results may also have implications for professional 
development initiatives that attempt to provide 
teachers with the skills and understanding needed 
to successfully implement inclusive practices. In 
broader terms, the study might assist in the 
formulation of policies and efforts that encourage 
inclusive education on a national and worldwide 
scale. 
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