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Education, as an activity is concerned with the transmission of knowledge which takes place in
an organized form through an institutional education system. An examination of Indian education
system over the last 15 years, suggested that the meaning of education is changing; from being a public
good to a private good, from being a social good to an economic enterprise, from being liberal to
professional. This shiftis reflected in the content and transmission mode that have taken place over the
years since 1991, in international economic institutions and in the perception of education in general in
India. Globalization is offering tremendous opportunities for education in India. The introduction of ICT
in education, innovative teaching- learning practices, improved evaluation mechanism, policies like Right to
Education, opening of many higher educational institutions, Adult Literacy and Continuing Education, child-
centered pedagogy, privatization in higher education, skill-based education, IT based industries and more recently,
the National Education Policy, NEP- 2020 are a few to mention. How these opportunities have opened new
floodgates for education? How students perceive education and make choices and decisions for their careers? Are
these choices market driven? Is globalization impacting educational demands of job markets? In the light of above
discussion, globalization needs to serve the demands of emerging knowledge societies through education.
Preparation of students to serve the demands of knowledge economy is one of the agendas of globalization.
Undoubtedly globalization has opened opportunities and has led to certain challenges also including; Focus on Skill-
based Education rather than Content-based Education, Breaking Stereotypes in Education, General Impact on
Developing Countries, Emerging Role of Schools, New Orientation of Curriculum, Capitalist Agenda in Education.
This paper reflects on issues including how equipped our education system is to prepare students for globalized
knowledge economies, divergent roles and skill- based jobs, dynamic market demands along with the major
concern is it really important or how important is it to prepare students for emergent globalised knowledge
economies.
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1. INTRODUCTION

Education, as an activity is concerned with
the transmission of knowledge which takes place
in an organized form through an institutional
education system. An examination of Indian
education system over the last 20 years,
suggested that the meaning of education is
changing; from being a public goodto a private
good, from being a social good to an economic
enterprise, from being liberal to professional.
This shift is reflected in the content and
transmission mode that have taken place over
the years since 1991, in international economic
institutions and in the perception of education in
general ie after the advent of policies of
liberalization, privatization and globalization,
hence it becomes imperative here to understand
how the phenomenon of globalization started
spreading to education. The process and policy
of globalization is not new to the world economy.
According to Thomas L. Friedman, foreign affairs
columnist for the New York Times, globalization
has transcendedin three waves. His view of the
globalization process has been described in his
book, ‘The World is Flat’. He has categorized
globalization as a process in the following three
waves:

1. Globalization 1.0, (1492-1800);
2. Globalization 2.0, (1800-2000) and
3. Globalization 3.0 (2000 Onwards).

We talk in briefabout the second and third
wave of globalization in this paper. The second
wave, i.e. Globalization 2.0 from 1800 to 2000
was driven by multinational corporations and
we really saw the birth and maturation of global
economy and many corporations competing for
position in it. Communication also saw an
expansion with advent of satellites, PC,
telephones, and early version of World Wide
Web.

The third wave of globalization, i.e. 3.0, was
after year 2000 which ushered many nations into
a radically different era of PC distribution,
Internet, Software know-how and empowered
significant number of people. It has spread across
the Asian countries also and the newly developing
and under- developed countries were also under
the wave of economic globalization by 1990(s).
The economies of these countries have to open up
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for globalization due to their unstable conditions.
Hence, preparing manpower and workforce for
meeting the demands of globalization became
necessary for every developing country like India.
So, it was inevitable that globalization would not
affect the education as the only way to flow with
the wave of globalization is developing
knowledge and human resource as economic
resource. The knowledge in terms of technology
and human resource in terms of skilled labour is
what is required by developing countries to
sustain them in global market. In this scenario,
education, particularly, higher education had to
geared up to the demands of the global market.
Trade and capital inflows, scientific and
technological innovations, communications
started shaping global community and the global
community started shaping the education. Hence
the education that one should perceive for 21st
century should not only prepare our students to
new challenges of the emergingglobal demands
butalso train them to draw best out of their heart,
soul and mind. The question here arises how
equipped our education system is to prepare
students for globalized knowledge economies,
divergent roles and skill- based jobs, dynamic
market demands etc.

Modern education systems have been
established almost everywhere and spread of
modern economicgrowth in developed countries
has noticeably accelerated. The question here
arises that what was the effect on Asian
countries when the rest of the world was
experiencing the phenomena of globalizationand
shaping their future course of education under
the realm of globalization. Asian countries
started experiencing stupendous growth but
were characterized with the varying stages of
socio-economic development. This was the case
as some Asian countries were developed, some
were newly developed; some were newly
industrializing and some were still very much
under developed. Hence, the impact of
globalization was different in different countries.
In this scenario, it was realized by political critics
that a general policy of globalization will not
bear same results for all the countries as local
culture, ethos, socio-economic conditions are
different for different countries and hence the
need of the hour is to go for glocalization instead
of globalization. The policies which bear resultin
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other European andwestern countries may not
be successful here. But the phenomenon of
globalization was accepted by the Asian
countries, especially, India, as it offered very
lucrative economic market. The Asian countries
governments increasingly recognized that their
responses to changing circumstance and their
desire to achieve sustainable development and
social progress will require increased solidarity,
expressed through appropriate multilateral
programmes and strengthened international
cooperation. Also, the educational and
technological profile of the country should be in
sync with the global job market, if any country
needs to be a part of the global community.

In the light of above discussion,
globalization needs to serve the demands of
emerging knowledge societies through
education. Preparation of students to serve the
demands of knowledge economy is one of the
agendas of globalization. = Undoubtedly
globalization has opened opportunities and has
led to certain challenges also including; Focus
on Skill-based Education rather than Content-
based Education, Breaking Stereotypes in
Education, General Impact on Developing
Countries, Emerging Role of Schools, New
Orientation of Curriculum, Capitalist Agenda in
Education.

2. PERSPECTIVES ON KNOWLEDGE ECONOMY

Today’s most technologically advanced
economics are truly knowledge - based. The
‘knowledge economy is a much-used term in
relation to contemporary education policies
across the world. It derives from the idea that
knowledge and education can be treated as a
business product and that educational and
innovative intellectual products and services, as
productive assets can be exported fora high value
return. The idea of knowledge economy was first
introduced in a book by Drucker, ‘The Effective
Executive’ (1966); in which he described that in
the current stage of economic developmentit is
argued that information and knowledge are
replacing capital and energy as the primary
wealth creating assets; i.e. the technological
developments in the 20% century have
transformed the majority of wealth - creating
work from physically based to knowledge - based
- a new stage of capitalism. Technology and
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knowledge are now the key factors of production.
Hence the modern economies are driven by three
forces - Finance, Knowledge and Social capital. In
short, then the development of the knowledge
economy can be understood in terms of the
increasing role of knowledge as a factor of
production and its impact on skills, learning
organization and innovation.

Now the question arises, how these ideas
can be translated into a form of education policy.
Let’s takean example of the role of multilateral
agencies in making education policy. It comes
from the World Bank Education for the
Knowledge Economy  Programme. The
developing countries need to equip themselves
to compete effectively in today’s dynamic global
market. The World Bank’s assistance isaimed at
helping them with highly skilled and flexible
human capital needed. Such assistance is based
on the assumption that the ability to produce
and use knowledge has become a major factor in
economic development and critical to a nation’s
competitive advantage. Education is viewed
primarilyin these terms. This is how the idea of
the knowledge economy is translated into and
articulated throughnational education policies.
Education policies of most of the countries are
voicing out this idea of knowledge economy in
their policy documents clearly. The education
system is currently undergoingreforms in order
to meet the current and future needs and
challenges of the socio-economic development of
the country as well as the imperatives of the
global knowledge economy.

Policy analysts across the globe have come
to various responses and criticism for the
knowledge economy. One of them which is
relevant to mention in this paper is that it
constructs a narrow, instrumental approach to
the economics of knowledge or in other words
knowledge is commodified, i.e. everything is
viewed in terms of quantities. In the book
‘Academic Capitalism by Slaughter and Leslie
(1974), it has been also clearly indicated the
education in universities and schools has been
shifting their attention to market potential.
Globalization has linked the status of university
and research funding income to the marketability
ofthe knowledge they produce fromresearch. The
policyanalysts see this trend being exploited by
government as grants are replaced with market
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money whichis linked to performance indicators.
Further it has been argued that the students have
been constituted as customers and the degree is a
commodity that can be exchanged for ajob rather
than as a liberal education that prepares students
for life.

3. UNDERSTANDING HIGHER EDUCATION IN
INDIA AFTER GLOBALIZATION

It has been highlighted in National Policy
of Education (NPE) 1986 that the higher
education in Indiacould not offer job- oriented
courses and the number of unemployed youths
was increasing and our economy did not expand
accordingly. The ruling classes should have been
prepared to share their responsibility in the
educational regeneration of India with the
indigenous business and industrial houses as
well as with a variety of private and non-
governmental socio-religious organizations.
Following the examples of excellence in
education created by the Tata’s and the Birla’s,
other businessand industrial houses should have
been invited to set up institutes and design
courses to train their manpower requirements.

Unfortunately, all these did not happen as
the elite social groups who dominated the Indian
political and administration scene almost
without any challenge failed to look behind their
own selfish preoccupations. The result was we
witnessed the panicin our education scene in the
last decade of thepresent century by throwing
India open to the world market. University took
steps in designing coursesand curricula to meet
the challenge of liberalization and globalization,
with the result that the professional institutes
with varied standard mushroomed overnightall
over India to attract students to their
programmes to take advantage of employment
opportunities created by investment from
abroad.The students who could not get enrolled
in subsidized government run institutes or in
private institutes, got enrolled in foreign
universities, thereby causing a great strain not
only to middle class parents but also on the
national exchequer, causing a huge drain of
wealth from country.

Globalization of Indian market had caused
the division of students from pursuing a
stereotyped course at our universities which
have little relevance to our developmental needs
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as there has been no changein curricula. It was
importantto delink the degrees from jobs which
our government was trying since 1986 (NPE) but
a single act of an economic reform was able to do
it.

It's important to understand the
tremendous growth in educational institutions
after India adopted globalization of economy as
this boost was the result of increasing foreign
universities offering jobs in global markets.
Hence, India needed to prepare its work force for
growing global market in India and this increase
in higher education institutes was a direct
response to the policy of globalization. Thelndian
Institutes of Science Education and Research
(IISERs), and the related National Institute of
Science Education and Research (NISER) are a
group of science education and research institutes
in India that were also established in many states.
The institutes were created by the Government of
India, through the Ministry of Human Resource
Development (MHRD), under The National
Institutes of Technology (Amendment) Bill, 2010
To meet the challenges of globalization and
internationalizationof the higher education, there
was a proposal to support Foreign Direct
Investment (FDI) in higher education. Many
Indian institution of higher learning were allowed
to open their centers abroad and many technical
education institutes were opened both private
and government to cope with the demands of
highly skilled technical personnel created by the
huge investments made by multinational
companies from abroad as well as Indian
companies in the wake of liberalization since
1990(s). The recent surge in the privatization of
higher education is undoubtedly because of an
information based economy at the global level
than at national level.

The most important implication of this is
that in such an economy, the source of wealth
comes from knowledge and communication and
not from natural resources and physical labor.
The new economyputs a premium on intellectual
capital and the people who produce it. This
means that the demand forhigher education is
expanding dramatically and the market place for
that education is international rather than
national. The privatization in higher education
has enabled the education to adapt to changing
times under globalization.
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The number of self-financing colleges in
engineering, management and management
sciences now far outnumbers the government
colleges in the country. Unlike government run
universities these private universities met the
global demands by offering courses in
management sciences such as garment and
fashion technology, hardware networking,
interior designing, insurance, travel and tourism,
films and animation, pharmacy, food
technology, bio-chemistry etc. apart from
conventional medical andengineering courses
offered in government universities. Such courses
were unheard of few years ago and have
generated income for large number of youth.
Hence, the state of education in the country has
been reviewed in the context of globalization,
sinceithas been found thatthe focus ofthe world
marketis on its products, particularly in higher
and technical education.

It was also felt that Indian universities
colleges and institutions of higher learning are
falling behind the best in the world and there was
a need to create a second wave of institution -
building and of excellence in the field of
education, research and capacity-building in
India. With that end in view a knowledge
commission in August 2005 and in 2007 was
established. Permissions were given to corporate
houses to open professional institutes in
engineering and management streams on a no-
profit basis under new companies, on the
condition that 5 per cent of the seats should be
reserved for the economically backward classes.
There could be more than one institute which
could be integrated to asingle campus so that the
resources could be shared and optimally used.
This would surely benefit corporate houses like
Infosys, which runs the Global Education Center
at Mysore, or Tata’s who run a consultancy
service or Azim Premji’'s Wipro which aims at
training teachers for rural engineering colleges. A
lot of money can be saved when such
organizations set-up their own institutes and they
canrecruit their company personnel directly from
them.

Next, the plan to upgrade the government
owned Indian Institute of Technology (IIT) and
Indian Institute of Management (I1IM) at the 98th
Indian Science Congress was unfolded. Full
power was given to IIT(s) and IIM(s) to expand
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their base in terms of posts, salaries, opening
centers in India and abroad, amending rules
within the framework of their Memorandum of
Associations and Rules, generating their own
funds etc. This was on the models of Ivy League
Universities in the USA - Cornell, Harvard,
Columbia Yale etc.

4. SKILLS DEMANDED IN KNOWLEDGE
SOCIETIES

Globalization 1is offering tremendous
opportunities for education. The introduction of
ICT in education, innovative teaching- learning
practices, improved evaluation mechanism,
policies like Right to Education, opening of many
higher educational institutions, Adult Literacy
and Continuing Education, child- centered
pedagogy, privatization in higher education, skill-
based education, IT basedindustries, the National
Education Policy, NEP- 2020 are a few to
mention. How these opportunities have opened
new floodgates for education? How students
perceive education and make choices and
decisions for their careers? Are these choices
market driven? Is globalization impacting
educational demands of job markets? Hence,
investments in terms of education of the people
become critical for a country’s economic and
social development. Investment in human capital
improves an individual’s productivity. It also
improves people’s ability to acquire and use
information, allowing them to deal more
effectively with a rapidly changing environment.
Governments around the world recognize the
importance of education for the economic and
social development and invest large shares of
their budgets to education. All these are the
positive impacts of globalization on education.

A major concern that arises here is it really
important or how important is it to prepare
students for emergent globalised knowledge
economies. What are the skills required to work
along with the pace of development of globalized
knowledge economy? The following arguments
are an attempt to look into how equipped our
education system to accommodate changing
demands in globalized knowledgesociety:

» Pace of Knowledge Generation: First
important factor is the enormous pace at
which knowledge generation and its
absorption into daily life is progressing.
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Demand for inclusion for more knowledge
and skill units in education is increasing
every day. But we are simultaneously
aware that in a matter of time before the
students graduate from schools, the new
knowledge and skill units become out
dated. Hence it is not unusual to find
students beingcontemptuous to the school
based programmes as they have access to
more current knowledge through non-
institutionalized means. The situation is
compounded by the fact that the time lagfor
absorption of new ideas and gadgets into
daily life is so fast that the school learning
remainsfar behind.

Difference in Education and Workplace
Skills: The second factor is the transformed
nature ofthe workplace where the products
ofeducation would engage for their further
development and livelihood. These post-
modern work place contracts the existing
education establishment in almost every
aspect. The skills needed and the contexts
in which work proceeds in the knowledge
intensive work place are altogether
different. This clearly indicates the
disconnect between the education and
market demand, i.e, education not for
vocation.

Knowledge Generation and Socio- Political
context: The third crucial factor reshaping
the contours of education establishment
relates to the socio-political context
characterizing the process of knowledge
generation and control of educational
initiatives. Historically, we have witnessed
that the knowledge generation and control
of education were closely linked with
religious establishments. After delinking of
education and religion, state became the
main provider and controller of education.
It was also criticized both on ideological
and pedagogicalgrounds. In the currently
evolving framework, both religion and
state are likely to take a backseat. It is the
corporate sector, equipped with W.T.O
(World Trade Organization) mandates and
Intellectual Property Right (IPR) regimes,
that is likely to hold the sway in years to
come, ratherit has started to control the
education. Though it is difficult to gather
convincing empirical evidence to
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substantiate this phenomenon, it is well
known that most of the front-line
developments in ICT (Information &
Communication Technology) have taken
place inside closely guarded confines of
corporate houses.

Now the question arises, what kinds of skills
are demanded in market or rather what kind of
skills we want to develop in our future citizens in
various formal schools, colleges and educational
institutions. How these skills are changing the
nature of education?

» The skills needed and the contexts in which
work proceeds in the knowledge intensive
work place in globalized world are altogether
different form the education imparted in
schools and colleges in a formal setting.
There are many characters of work skills that
are emerging in job market. The emerging
market demands lowered expectation of
subject and skill mastery but increased
emphasis on learning to learn, ie, capability
to learn. Employers are not expecting new
comers to enter as finished goods with
abundant knowledge which they can put to
use immediately. Instead, they look for the
individual’s capacity to learn and adapt to
changing demands; to acquire new
knowledge and skills on a life-long basis, to
deal with uncertainties and continuous
changes of the emerging global market
economics; to possess strategic skills like
problem-solving skills, evaluative skills etc.
Contrast this situation to the education
imparted in schools and colleges. It is
nothing more than memorized factual and
procedural knowledge, adequate for the
predictability of a stable development scene
and not for meeting the volatility of
globalized world. This fact clearly indicates
the growing insignificance of school
education among students and their growing
materialistic gains to be fulfilled through
education.

» The formal system of education is a set-up of
vertical hierarchies which are more or less
fixed and organized whereas the emerging
workplace has horizontal hierarchies. So, one
needs to have management and
organizational skills. The need is self-
sufficient  workers  with  minimum

Volume: 03 Issue: 06 | June -2024 Page 265



supervision and minimum assistance and
high  standards of integrity and
accountability.

» The skills are another important factor in
today’s market. The skills required are group
effectiveness interpersonal and team skills,
verbal and listening skills along with
individual accountability. This has led to new
kind of employer-employee relationship
which is operating on principle of
contracting rather than permanent-lifetime
jobs. Do our schools and colleges hold
importance in this new scenario in the world
of work?

5. CONCLUSION

Skills and knowledge are considered as the
driving forces of economic growth and social
development.Countries with higher and better
levels of skills adjust more effectively to the
challenges and opportunities of globalization.
The economy becomes more productive,
innovative and competitive through the
existence of more skilled human potential. The
skilled human potential is provided by the
education and hence presents a clear argument
of considering education as an economic
enterprise. Ifwe go down the lane of history, then
itis quite evident that education was considered
as an economic enterprise and market
commodity but with the advent of globalization,
this notion about education wasmore visible. In
the light of above discussions following changes
in education are required to equip and prepare
our students for global knowledge societies:

» Reorienting the education system to make
it responsive with the focus on ensuring
employability of graduates through high
quality, relevant, need responsive
curriculum and teaching.

» Education and Skill Development: It clearly
indicates two major aims of education, viz,
skill developmentand employability which
are indeed very relevant as education
needs to make citizensemployable in job
market, ie, it should generate
employability.

» Initiate an intensive program of curriculum
updating/development and  teacher
training, to address lacunae in relevance,
topicality and pedagogic methods. It
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emphasizes updating curriculum and
reorienting pedagogic methods in order to
achieve first two reforms. This is
understandable as curriculum has to be
such that it should generate employability
according to the needs of society and
accordingly the pedagogic strategies need
to be developed to address the needs of job
market and the curriculum.

» All Government schools should have basic
minimum IT  infrastructure and
connectivity to ensure PC and Internet
Penetration

» Expandthe Village Knowledge Centre (VKC)
conceptacross the country to deliver citizen
services.

» Focus on development of applications and
content in local language and Incentives for
production of multilingual software.

» If we look at the key points mentioned
above it is evident that Information
technology (IT) is at the root of every
innovation that we want to bring in
education at any level. This implies we need
people who are trained in scientific
technology and hence the need for more
students opting science.

Globalization has created a vast sea of job
opportunities in the market. But these jobs are
very skill- oriented and skill-specific. Those who
are trained in such skills are employed with good
salaries. The curriculum at school level should
have been updated a according to the needs of
the job market whichactually did not happen.
The most implicit consequence of this was the
opening of such educational institutes which
offered to develop skills demanded in the job-
markets. In many cases the big- corporations
started employing fresh graduates and under
graduates and simultaneously started to train
them according to the demands of theirjobs. The
pertinent question is how the education
establishmentwill respond to this phenomenon?
Will we be able to steer the change through bold
innovations? Whatkind of change has actually
being steered in the education, especially school
education?

Business wants education fit for business - to
make schooling and higher education subordinate
to personality, ideological and economic
requirements of capital, and to make sure
education produce compliant, ideologically
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indoctrinated, pro-capitalist, effective workers.
The education in West is fast becoming
indistinguishable from any other industry. There
is a definite retreat of the state as a provider of
education. This is true of west or developed as
well as the so-called developing world which
underthe umbrella of globalizationis following the
policies of education borrowed from developed
countries without realizing their potential success
in their own countries. The emerging skills in the
knowledgesociety have to cater to the needs of
the country’s economy simultaneously and for
this the education has to be linked, to some extent
to the demands of globalized knowledge
economy.
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