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  In today's educational landscape, shadow education has become an indispensable part of 

students' lives, with both urban and rural students relying on it to bolster their academic performance. 

This study delves into the attitudes and perception of students and teachers from different backgrounds 

toward shadow education, exploring its impact on their academic journey. The research employed a 

mixed-method approach, utilizing surveys and interviews to gather data from a diverse group of 

students and teachers. Two 3- point Likert scale (Self-made Questionnaire)  was used to collect data, 

while interviews provided qualitative insights into students' and teacher’s perceptions and experiences 

with shadow education. Urban and rural students, irrespective of their geographical location, Xth and XIIth student 

exhibit similar attitudes toward Shadow Education but there is a significant difference between Science and Arts 

student dependency towards Shadow Education. Where teachers are worried about all round development of the 

students. In conclusion, this research emphasizes the significant role that shadow education plays in students' 

academic endeavours, transcending geographical boundaries. It serves as a vital tool for academic improvement 

and support. 

Keywords: Shadow Education, School Students, School Teachers. 

2583-7354/© 2023. Anumita Das et al., This is an open access article distributed under the Creative Commons Attribution 

License(https://creativecommons.org/licenses/by/4.0/), which permits unrestricted use, distribution, and reproduction in any medium, provided 

you give appropriate credit to the original author(s) and the source, provide a link to the Creative Commons license, and indicate if changes were 

made. 

 

 
1. INTRODUCTION 

In the 21st century, we have seen huge changes 
in the education sector. People can now learn or know 
anything easily. People are now dependent on 
technology. Now students try to learn everything 
smartly instead of boredom. So, they reduce the rate of 
education within the four walls and they look for 
teachers to guide them in various educational matters. 
Education is widely regarded as the cornerstone of 

personal and societal development. However, in recent 
years, an alternative form of education known as 
"shadow education" has gained significant prominence 
across the globe. But now it is not only spreading 
globally, but is also gaining the attention of 
international scholarship (Bray, 2011; Bray & Lykins, 
2012; Bray, Mazwai, & Sultana, 2013a).  Asia has 
been a cradle of private tutoring, with Japan and South 
Korea as notable locations of activity (Mori & Baker, 
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2010) together with neighboring East Asian societies 
as leading producers and consumers of this service 
(Bray & Lykins, 2012). It is widely known as shadow 
education because much of it shadows or mimics the 
mainstream regular school system (Bray, 1999; 
Stevenson & Baker, 1992). It is also referred to as 
private tutoring or supplementary education, shadow 
education encompasses a variety of supplementary 
learning activities undertaken by students outside of 
their regular school curriculum. Primary and 
secondary school students may receive private 
supplementary tutoring on a one-on-one basis, in pairs, 
in small, medium, or large groups, or through the 
internet (Bray, 2009, 2011; Bray & Lykins, 2012). 
This phenomenon has sparked considerable interest 
among educational researchers, policymakers, and 
stakeholders, who seek to understand its implications 
for the educational landscape. 

Understanding the attitudes of stakeholders 
towards shadow education is essential for formulating 
effective educational policies and strategies. By 
exploring these attitudes, we can gain insights into the 
perceived benefits, challenges, and ethical 
considerations associated with shadow education. 
Additionally, it enables us to identify potential areas of 
collaboration and integration between formal 
schooling and shadow education to create a more 
holistic and inclusive learning environment. 

Shadow education has embraced technology 
much more rapidly than schooling, and at a much 
larger scale. This is among the processes through 
which shadow education has opened doors to 
innovation and explorations for future modes of 
teaching and learning, but has also made itself more 
vulnerable. They had also created efficient 
technological tools such as virtual laboratory, virtual 
reality classrooms and big data assessment for 
teaching.  

In West Bengal, shadow education is prevalent 
across all levels of the education system, from primary 
school to university. Private tutors and coaching 
centers offer a range of services, from basic academic 
support to specialized coaching for competitive exams 
like the Joint Entrance Examination (JEE), National 
Eligibility Test (NET), National Eligibility cum Entrance 
Test (NEET), and Civil Services Examination (CSE). 
There are several reasons for the popularity of shadow 
education in West Bengal. One reason is the perceived 
inadequacy of the mainstream education system, which 
is often criticized for its poor quality of teaching and 
lack of resources (Das,2013). Additionally, there is 
intense competition for places in top colleges and 
universities, which has led to a proliferation of 
coaching centers that promise to help students succeed 
in entrance exams (Sengupta,2020). Another factor 
contributing to the growth of shadow education in 

West Bengal is the social and cultural expectation for 
academic achievement. Education is highly valued in 
Indian society, and parents often view their children's 
success in exams as a measure of their own social 
standing and success. In conclusion, shadow education 
is a prevalent and complex issue in West Bengal, and it 
is a symptom of larger structural issues in the 
education system. While it can provide benefits to 
students who need additional support, it also raises 
questions about equity and the value of a 
holistic education. 

2. OBJECTIVES OF THE STUDY 

 To study the perception of the school Students 
towards Shadow Education. 

 To compare the attitude of School students 
towards Shadow Education in respect to their 
stream, location, and class. 

 To study the perception of the school Teachers 
towards Shadow Education. 

 To study the attitude of teachers towards 
Shadow Education in respect to their age 
group, location and gender. 

3. RESEARCH METHODOLOGY 
This research aims to investigate the attitudes 

of School students (X-XII) and teachers towards 
Shadow Education in Paschim Medinipur District. To 
achieve this, a mixed-method approach, combining 
quantitative and qualitative research techniques, was 
employed. The study focuses on independent variables 
such as, location, standard, Stream, teacher's sex, and 
teacher's age and their potential influence on the 
dependent variable, which is the attitude of students 
and teachers towards Shadow Education. 

3.1. Population and Sample:  
The population for this study comprises Higher 

Secondary School students (X-XII) and Shadow 
Education students in Paschim Medinipur District. A 
total of 100 (75 students and 25 teachers) participants 
from schools were included in the study. The sample 
was selected using random sampling techniques to 
ensure a representative and unbiased group. 

3.2. Data Collection:  
A self-made questionnaire was employed to 

gather quantitative data. The Self-made questionnaire 
utilized a 3-point Likert scale to assess the attitudes of 
both students and teachers towards Shadow Education. 
The questionnaire was designed to collect structured 
and numerical data regarding participants' attitudes. 
Semi-structured interview schedules were used to 
collect qualitative data from students and teachers. 
These interviews aimed to provide insights into the 
perceptions and experiences of the participants 
regarding Shadow Education.  
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3.3. Data Analysis:  
Quantitative data from the questionnaires were 

analyzed using statistical tools and SPSS. Descriptive 
statistics, such as percentages, were calculated to 
summarize the participants' responses. In the study t-
test had applied to identify significant differences in 
attitudes based on independent variables. Qualitative 
data from interviews were analyzed through thematic 
content analysis. Themes and patterns in participants' 
responses were identified to gain a comprehensive 
understanding of their attitudes towards Shadow 
Education. 

4. HYPOTHESES 
 Ho1: There is no significant difference in 

attitude between Science and Arts School 
students towards Shadow Education. 

 Ho2: There is no significant difference in 
attitude between Rural and Urban School 
students towards Shadow Education.      

 Ho3: There is no significant difference in 
attitude between X and XII standard School 
students towards Shadow Education. 

 Ho4: There is no significant difference in 
attitude between Rural and Urban School 
teachers towards Shadow Education. 

 Ho5: There is no significant difference in 
attitude between <40 years and >40 years 
School teachers towards Shadow Education. 

5. ANALYSIS AND INTERPRETATION OF DATA 

Objective 1:  To study the perception of the Higher 
Secondary school Students towards Shadow Education. 

75 students from 4 Higher Secondary schools 

70 students are used Shadow Education, 2 students are 

don't say anything and 3 students are not used Shadow 

education. So, it can be said that most of the students 

are involved in shadow education. Here, 84% students 

agree that they are depended on Shadow Education, 

4% students neutral their opinion and 12% students 

are not depended on shadow education. When they are 

asked about the effect of Shadow Education on mental 

health Here, 41.33% students agreed about the effect 

on mental health. 41.% students neutral about their 

opinion and 18% students are not feeling anything 

special on shadow education. It is clear from the 

response, 86.66% students agree that shadow 

education improved their overall development and 

13.34% students are not feels so on shadow education. 

49.33% students accepted that Shadow Education is 

promoting rote learning, 12% students neutral their 

opinion and rest of the students are not feeling that 

Shadow Education is promoting rote learning. On the 

basis on the statement 76% students given their 

response that shadow education helps them improve 

their academic performance or achieve 

competitive advantage, 3% students neutral their 

opinion and 21% student are not gaining anything 

from in shadow education. And also 56% students 

agreed that shadow education is more fruitful than 

school education. 64% students are said that they had 

taken help from Shadow Education to clear their doubt 

which they do not understand in the classroom.  

 

Figure: 1 

Shadow Education and Creativity: 
According to certain students, 
 ‘The instructional materials provided in shadow 

education solely consist of the teacher's personal 
annotations, which we commit to memory, but fail to 
capture our individual perspectives or allow for creative 
expression.’  

In their responses, students expressed that if 
they create their own notes in a similar manner, and  
when they write them down and present their own 
style of writing, the teachers do not appreciate it. They 
mentioned that they are instructed to write based on 
the notes provided to them only. 
But some of the students said  

‘shadow education does not destroy my 
creativity. If I make appropriate edits or modifications to 
my studies within the notes, it becomes easier for me to 
learn and also ensures that I do not face any difficulties 
in obtaining good marks.’ 

Shadow Education in making competency in student: 
Focusing on the above statement, some 

students answered that shadow education makes them 
more efficient.  

One of the students said,  
 ‘I can express my subject-related problems and 
clear my doubts. However, whenever I ask my sir about a 
particular topic repeatedly, he explains it within the time 
constraints. And as long as I understand, my sir makes an 
effort to make me understand. Furthermore, I feel that 
my own opinion matters in every context, and he tries to 
comprehend it with utmost attention. So, it is the main 
reason for me to go to the shadow education regularly.’ 
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Another student said,  
"My sir doesn't limit our learning to just the 

syllabus. He makes the subjects interesting beyond the 
textbooks. Our science madam shows us various 
experiments right at home. We thoroughly enjoy those. It 
makes it much easier to understand when we can relate 
what we see in real life to what is written in our books." 

Dependency on Shadow Education among students: 
Most of the students expressed their opinion 

that they do not rely on shadow education in all 
subjects. Beside this some peoples are belonging to 
middle class family to whom it is difficult to run a 
family well, so for them the shadow Education bring 
anxiety to manage the finances for shadow Education. 
  Some subjects, such as Bengali, History, and 
Environment, were mentioned by the higher secondary 
school students as being capable of being studied by 
them. 

Some students from science background say 
that they take shadow education in all subjects because 
of their class performance as well as better results. 

One  XII standard Science student said that, 
 ‘For class tests or school semester exams, the schools are 
sufficient. However, for board exams or our JEE 

preparation, coaching is necessary; the school does not 
cover the advanced level for those’. 

Another ‘X’ standard student said that, 
 ‘In order to achieve better results in the Madhyamik 
examination, it is essential to provide mock tests for 
practice. According to me, Mock tests are crucial for 
making perfection in the subject. Mock tests are not 
regularly conducted in schools. However, in our tuition 
classes, we have a weekly full marks test for each 
subject.’  

Objective 2: To compare the attitude of Higher 
Secondary School students towards Shadow Education 
in respect to their stream, location, and class. 

 Ho1: Null hypothesis: There is no significant 
difference in attitude between Science and Arts 
Higher Secondary School students towards 
Shadow Education. 

 Alternative Hypothesis: There is a significant 
difference in attitude between Science and Arts 
Higher Secondary School students towards 
Shadow Education. 

 
Table 4.4: Group Statistics 

CLASS N Mean Std. Deviation Std. 
Error 
Mean 

 df t 
value 

P value 

X 16 25.562 2.85117 .71279 73 -0.338 0.736 

XII 59 25.898 3.67515 .47846    

 
Table-1 indicates a significant difference between 

Science students (M=24.0000, SD=3.08957) and Arts 
Students (M=26.6346, SD=3.38989), [t (73) = 3.1186, 
p= .002<.05]. The 95% confidence interval of the 
difference indicated a difference between means of the 
sample. So accepted the alternative hypothesis i.e. 
there is a difference in attitude between Science and 
Arts Higher Secondary School students towards 
Shadow Education. 

 Ho2: Null hypothesis: There is no significant 
difference in attitude between Rural and Urban 
Higher Secondary School students towards 
Shadow Education. 

 Alternative hypothesis: There is a significant 
difference in attitude between Rural and Urban 
Higher Secondary School students towards 
Shadow Education. 

 

Table-2: Group Statistics 

LOCATION N Mean Std. 
Deviation 

Std. Error 
Mean 

df t 

value 

P 

value 

Rural 53 26.2830 3.49933 .48067 73 1.778 .080 

Urban 22 24.7273 3.32640 .70919    

 
Table-2 did not indicates a significant difference 

between Rural (M=26.2830, SD=3.49933) and Urban 
(M=24.7273, SD=3.32640) , [t(73)=1.778, p= .080>.05]. 

The 95% confidence interval of the difference did not 
indicate difference between means of the sample. So 
accepted the null hypothesis i.e. there is a no difference 
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in attitude between rural and urban Higher Secondary 
School students towards Shadow Education. 

 Ho3: Null Hypothesis: There is no significant 
difference in attitude between X and XII Higher 
Secondary School students towards Shadow 
Education. 

 Alternate Hypothesis: There is a significant 
difference in attitude between X and XII Higher 
Secondary School students towards Shadow 
Education. 

Table -3: Group Statistics 

CLASS N Mean Std. Deviation Std. 
Error 
Mean 

 df t 

value 

P value 

X 16 25.562 2.85117 .71279 73 -0.338 0.736 

XII 59 25.898 3.67515 .47846    

Table-3 did not indicates a significant 
difference between Xth standard student (M=25.5625, 
SD=2.85117) and XIIth standard student (M=25.8983, 
SD=3.67515) , [t(73)= -.338, p= .736>.05]. The 95% 
confidence interval of the difference between means 
of the sample. So, accepted the null hypothesis i.e. 
there is no difference in attitude between Xth & XIIth 

standard students of Higher Secondary School 
towards Shadow Education. 

Objective 3: To study the perception of the Higher 
Secondary school Teachers towards Shadow Education. 

Classroom Learning in School and Shadow 
Education: 

According to school teachers, classroom 
learning is more effective due to the highly skilled and 
trained teachers. There are certain minimum eligibility 
criteria, including a B.Ed degree, that are considered 
both essential and desirable for teaching. Therefore, all 
recruited teachers undergo proper training. 

One teacher said,  
"Undoubtedly, the school classroom is more 

effective. We don't just focus on the cognitive 
development of the students; we prioritize their overall 
development. We make concerted efforts to create a 
good, inclusive, and empathetic environment in the 
classroom." 

A teacher openly expressed their sentiment 
that school education provides students with a 
welcoming environment and offers them ample 
opportunities for holistic development. 

Shadow Education by school teachers: 
According to the teachers, they are not involved 

in shadow education. They are personally engaged in 
classroom transactions only. However, there are 
several part-time teachers who are associated with 
shadow education. 

Effect of Shadow Education: Opinion from teachers: 

Some teachers gave their same opinion that 
limited form of Shadow Education does not channel 
individual effort in learning, but sufficient use resists 
students' fundamental thinking. 

A teacher said that,  
“Shadow Education destroy the individual efforts 
students are not their own work by their own effort, they 
do it by their tutors.” 

Above the statement some teachers are 
response nightery school nor shadow education 
destroy the interest of students at all. And also said Yes. 
most of the students destroy their personal efforts 
through shadow education story chat etc. 

Above of the statement teacher are said that 
Shadow Education, in present situation pupils are 
devoid of school education due to system. In Shadow 
Education because of the flatly classroom system no 
student teachers’ lessons in maintained. 

Some teachers say that nowadays students 
involve themselves in shadow education instead of 
going to school because the school closes 
at a certain time. 

A teacher in his own opinion said that,  
“Overuse of shadow education is a bane for 

students as it disrupts the main purpose of education.” 
Some shadow education teachers say that currently 
shadow education is a blessing rather than a curse 
because during the covid 19 situation, shadow 
education institutions were open as the only 
educational institutions for students. At that time the 
shadow education teachers provided education as their 
mine friend philosopher guides. Which is how the 
school as an educational institution helps a student. So, 
since that time, students have preferred shadow 
education institutions over schools.  
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Objective 4: To study the attitude of teachers towards 
Shadow Education in respect to their age group, 
location and gender. 

 Ho4: There is no significant difference in 
attitude between Rural and Urban Higher 

Secondary School teachers towards Shadow 
Education. 

 Alternative Hypothesis: There is a difference 
in attitude between Rural and Urban teachers 
of Higher Secondary School towards Shadow 
Education. 

Table-4: Group Statistic 

Residence N Mean Std. 
Deviation 

Std. Error 
Mean 

df T 
value 

P 
value 

Rural 15 16 1.88982 .48795 23 -2.50 .020 

Urban 10 18 2.05480 .64979    

Table-4 indicates a significant difference between 
rural teachers (M=16, SD=1.88982) and urban 
teachers (M=18, SD: 2.05480), [t(23)= -2.505, p= 
.020<.05]. The 95% confidence interval indicated the 
difference between means of the sample. So rejected 
the null hypothesis i.e. there is  no difference in 
attitude between rural and urban teachers of Higher 
Secondary School towards Shadow Education. Finally 
accepted the alternative hypothesis i.e. there is a 
difference in attitude between rural and urban 
teachers of Higher Secondary School towards Shadow 
Education. 

 Ho5: Null Hypothesis: There is no significant 
difference in attitude between <40 years and 
>40 years Higher Secondary School teachers 
towards Shadow Education. 

 Alternate Hypothesis: There is a significant 
difference in attitude between <40 years and 
>40 years Higher Secondary School teachers 
towards Shadow Education. 

Table-5 Group Statistics 

Age N Mean Std. 
Deviation 

Std. Error 
Mean 

df T value P value 

Upto 40 13 17.3846 1.85016 .51314 23 1.439 0.163 

Above 40 12 16.1667 2.36771 .68350  

Table-5 indicates a significant difference 
between below 40 teachers (M=17.3846, SD=1.85016) 
and above 40 teachers (M=16.1667, SD= 2.36771), 
[t(23)= 1.439, p= .163>.05]. The 95% confidence 
interval of the difference between ranged from -
.53234 to -2.96824 and indicated the difference 
between means of the sample. So accepted the null 
hypothesis i.e. there is a no difference in attitude 
between above 40 and below 40 teachers of Higher 
Secondary School towards Shadow Education.  

6. DISCUSSION AND CONCLUSION 
The aforementioned findings reveal a 

significant trend where a majority of students actively 
engage in shadow education, perceiving it as a valuable 
means of acquiring additional knowledge. They 
acknowledge that their participation in shadow 
education fosters the development of work skills and 
provides them with a competitive edge. Peter & 
Andreas (2022) also confirm that stakeholders of 
schools had a positive perception toward the shadow 
education as compared to the mainstream education as 

the shadow education system boosted the academic 
performance of the students. It is also concluded that 
the hypothesis has significant differences between 
Science and Arts students and not significant 
differences  between Rural and Urban students, Xth 
and XIIth standard students of Paschim Medinipur. 
Mondal & Barman (2020), Kotaky and Hazarika's 
(2017) study found that students, whether from urban 
or rural backgrounds, who are not confident in certain 
subjects, tend to rely on shadow education; however, 
there was no significant difference in their attitudes 
toward private tuition based on urban or rural settings. 
According to Azam (2015) students in urban areas 
and private schools are not only more inclined to seek 
private tutoring but also allocate greater expenditures 
to it.  

According to Bray (2014), the primary reason 
for giving utmost importance to private tuition is its 
impact on student academic achievement. This 
emphasizes the necessity for comprehensive research 
encompassing diverse tutoring formats, delivery 
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approaches, intensities, instructor qualifications, and 
student motivations. According to students shadow 
education takes various forms, including one-to-one, 
small group, experimental design and lecture-style 
formats. It helps slow learners catch up and challenges 
for high achievers, it also adds pressure and sometime 
a competitive environments.  

Furthermore, a considerable number of 
students find shadowing to be more fruitful than their 
school classroom, as it grants them individualized 
attention from mentors. While there is no one "best" 
finding from teachers towards shadow education, 
several studies have highlighted some common 
perspectives and concerns among teachers. One 
significant finding is that many teachers view shadow 
education as a symptom of larger systemic issues in 
education, such as overcrowded classrooms, 
insufficient resources, and inadequate teacher training. 
Teachers often feel that they cannot meet the diverse 
needs of all their students within the constraints of the 
classroom. Moreover, numerous educators raise 
apprehensions regarding the quality and fairness of 
shadow education. They express concerns about the 
potential disparity it creates, as students receiving 
private tutoring may gain an unjust advantage over 
their classmates. Furthermore, they worry that the 
emphasis on test preparation and memorization-based 
learning approaches may impede students' overall 
growth and hinder the development of their creativity 
in the long run. 

At last, our study has shed light on the 
multifaceted phenomenon of shadow education, 
demonstrating its widespread use and significant 
impact on student academic achievement. It was 
clearly observed that students in both urban and rural 
settings turn to private tuition when faced with 
academic challenges, highlighting its role as a valuable 
resource for enhancing learning outcomes. This 
nuanced understanding will pave the way for a more 
inclusive and effective education system. 

REFERENCES 
Azam (2015): Private Tutoring: Evidence from India, 

No.8770, Institute for the study of  Labor 
(IZA), Boon      http://hdl.handle.net 
/10419/107562 

Bhandari, B. L. (2022). Teachers’ and students’ attitudes 
toward shadow education in teaching and 
learning English. Butwal Campus Journal, 5(1), 
78–89. https://doi.org/10.3126/bcj.v5i1.50187 

Bray, M. (2014). The impact of shadow education on student 
academic achievement: Why the research is 
inconclusive and what can be done about it. Asia 
Pacific Education Review, 15(3), 381–389. 
https://doi.org/10.1007/s12564-014-9326-9 

Das, C. K. (2013). Parallel Education System: A Micro-Level 
Study of Murshidabad District, West Bengal, India. 

International Research Journal of Social Sciences, 
2(1), 14–17 

ECONSPEAK. (2020). A Journal of Advances in Management 
IT & Social Sciences.  Impact Factor 5.132   
ISSN: (2231-4571)     www.skirec.org 

Ireson, J. (2004). Private tutoring: How prevalent and 
effective is it? London Review of Education. 
https://doi.org/10.1080/147484604200022945
8  

Kim, T. (2004). Shadow education: School Quality and 
demand for private tutoring in Korea. SSRN 
Electronic Journal. 
https://doi.org/10.2139/ssrn.635864 

Kotaky, R., & Hazarika, M. (2017a). A study of attitude of 
secondary school students towards private 
tuition. Asian Journal of Research in Social Sciences 
and Humanities, 7(4), 108. 
https://doi.org/10.5958/2249-
7315.2017.00269.6 

Mondal, S., & Burman, P. (2019). Attitude of Secondary 
School Teachers and Students towards the Private 
Tuition in the District of Hooghly. International 
Journal of Research in Social Sciences, 9(1), 833–
853. 

Peter Mlawa, K., & Andreas Mtitu, E. (2022). Perception of 
school stakeholders on shadow education in 
Iringa Municipality, Tanzania. EAST AFRICAN 
JOURNAL OF EDUCATION AND SOCIAL 
SCIENCES, 3(1), 89–93. 
https://doi.org/10.46606/eajess2022v03i01.015
0 

Rani,A.(2016). Attitude of Students towards Tuition Journal 
of Socio-Educational & Cultural 
 Research,2(5),ISSN : 2394-2878. 

Sengupta, I. (2020). Looking Beyond Schools: Analyzing 
Private Tuition in Schools in the  Context 
of West Bengal. Voices of Teachers and Teacher 
educaTors, IX(I), 112–120. 

Stevenson, D. L., & Baker, D. P. (1992). Shadow education 
and allocation in formal schooling: Transition to 
university in Japan. American Journal of 
Sociology, 97(6), 1639–1657. 
https://doi.org/10.1086/229942 

Thaker,A,D. (2020) The Effect of Private Tuition on the 
Achievement of Secondary  School student of 
Ahmedabad. International Journal of Research in 
all Subjects  in  Multi Languages 8(7), 
ISSN: 2321 – 2853  

 
 
 
 

 
Cite this article as: Anumita Das et al., 
(2023). Entering into the Informal Education 
Sector: Perspectives of School Students and 

Teachers on ‘Shadow Education. 
International Journal of Emerging Knowledge 
Studies. 2(9), pp. 369-375. 
  

 

http://hdl.handle.net/
https://doi.org/10.1007/s12564-014-9326-9
http://www.skirec.org/

